OOCOBin BESOil 



BO 152 706 

0 

k QTHOB 
TITLE 

INSTITOTI.OH 
POB 'Dili ' 
HOTE • 

EDBS P-BICB 

irescBiPiofis 



SP 012 369 



CroickshanJt, Donald fi. 

Evaluation (Pollow-ap of Graduates). EDb-303-08. , 
Ohio stdte Oniv.» Coluabus. 

'7 . • 

72p.; Tables in appendix ma.j nat reproduce clearly 

l!F-$0.83 HC-$3.50 Plus Po'stage, \ ' 
Data inalysis; Data Collection; ♦Elementary School 
Teachers; ♦Follo»(Ut) Studies; Higher Education; 
♦instruientation ; *Besearch Hethodology; ♦secondary, 
school Teachers; ♦Teachet Education 

AB3TBACT 

The author presents a brief statetent giving- l^easons ' 
■for followup-. studies of teachier probleis and explains the procedure 
for conducting such studies, the instruaents used for data 
collection, and the estiaated costs of a f<511o«-up prograa. The four 
reasons cited for investigating teacher problems ares (1) to expose 
teacher educators to current classrooa problea situations; (2) to aid 
in curriculua revision; (3) to identify data useful for program 
developaent; and (4) for accreditation evidence. A brief overview of. 
the follow-up procedure is presented, a comparison of two variations 
is Bade,, and a detailed description of the 'steps that aust be 
followed in order to do a study are provided. Instruaents suggested 
for use are the Teacher Probleas Checklist (Eleaentary Teacher and 
secondary Tfeacher foras) and data .sheets to accoapany the Checklist. 
Estiaates of cost for' a follow-up study involving 750 respondents are 
given. Appendices include ."Hy Biggest ,Problea Today Inventory," "Bo* 
to grite Goal stateaents, " verb lists for writing problea ' stateaents, 
significant probleas identified in the Teacher .Probleas checklist, 
and interpretations of data fron previous follow-up studies. <HJB) 
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Al-1 elementary and 'secondary certification areas 
could be included in a follov/-up study. 
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The follow-up study of graduates shoi^ld b6^c^nducted 
after one year of teaching experience. 
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'1 . Rationale: Why a Follow-up Study 
of Teacher Problems. 



Knowledge of percSived problem^^f graduates of a teacher education 
unit can serve many ends. Ffrst > it can be used to acquaint the educa- 
tion faculty with an up-to-date view of life in public school classrooms. 
Through the eyes of their graduates, teacher educators can gain perspec- 
tives r'egarding how former students see their world or at 1 east '^he ^most 
troublesome parts , of 1t. It is reasonable to believe that this insight 
would create better understanding and acceptance of the ways teachers 
work and why they behave as they do. Second , the problertis reported pro- 
vide data useful in modifying the exis^ting teacher education program. 
For example, if graduates report significant "control" problems teacher 
educators can reconsider what they are presently 'doing ink this area of 
the curriculum in order to increase its effectiveness. Thi rd , the prob- 
lems reported provide indicators for the development of new curricula 
and instructional materials. Graduates will report problems not capable 
of being solved unt i 1 the teachfer education program ^i s. expanded to in- 
elude new abilities. In the latter two instances either or both the pre- 
service and inservice programs could be modified or expanded^ Fourth , 
and most generally, th^knowledge sej;:ues as evi)dence to accr^di tat i 6n 
agemcies that continuous evaluation of graduates'of its programs is bej^ng 
conducted. . " * - 
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I l^--'How a Follow-up Study, of Teacher 

ProbleTTis Is Condugt^d • ' . 

' ' • ■ ' \ ■' ^ ' 

' The >i ntenl i on of this section is- to present the procedure used in 
^a follow-up study of teacher problems. First, a brief overview of the 
procedure is given. Then, a comparison of two variations of the pro- 
Cedure is made. Finally, a detailed description of the steps which must ' 
be followed in order to do a s-tudy is provided. For additional details 
about the procedure write or call Donald R. Cruickshank, College of Ed-^ 
Ocation, The Ohio State University. 



Brief Ovjerview of th^ Procedure 



At the outset of^the study the rationalefor a follow-up study of 
teacher concerns is presented and discussed, (See Secti.on I.) Generally 
the rationale supports the desirability of focusing on life in classrooms 
— particularly the most trouble.some parts of it--teacher problem^. A 
major premise is that if we can find out what teachers* problems are we 
are\m^a better position as teacher educators to help them to reduce and 
eliminafe them and thus provide for greater teacher (and ultimately stu- 
dent) sat i sfacti on. ^ 

Next, personal accounts of problems are collected from selected 
graduates using the My Biggest Problem Today Inventory (MBPTI ) form 
(Appendix A). The reported raw problems are read and converted to goal 
statements. The goal statements are then listed as problem statements 
on a Teacher Problems Checklist (Section III). Finally, the checklist 
is responded to by a representative sample of graduates In order to find 
out which problems they perceive to be most frequent and bothersome. 



Variations in the Procedure 

The above overvfew suggests a two-stage study. ,»During stage one 
raw problems ^re collected and a teacher probl ems'checjcl i st is^ade.. Dur- 
ing stage two the checklist is used to det-erreine frequent and bothersome 
teacher perceived problems. However^ it is not hecessary to do .a two- 
stage study. Instead, the already developed teacher* p^obl ems check- 
1ist^^(TPCs) are acceptable, they can be directly mailed to graduates. 

In a one-stage study only the following steps wc)uld need to be 
taken. * 

1. Graduates are selected to participate in the follow-ap study. 

2. The selected graduates respond to the frequency and bothersome- 
ness of each item on the Teacher Pfoblenis Checklist. 

3- Participants' responses are analyzed. 

k. The results of the analyses are presented and explained in a 
report ^of t)ie. study. 

Such a study could result in the identification of (1) the bother- 
some and frequent specific problems of graduates generally and/or of 
graduates according to subject taught, grade level taught, etc. and (b) 
the bothersome and frequent genera l^roblem areas identified by graduates, 

On the other hand, recall that a two-stage study begins with the 
collection of raw problems from graduates. Next, a checklist of prob- 
lems is constructed. Finally, teachers respond to the bother someness 
and frequency of-the problems on the chjecklist. Institutions conducting 

follow-up studies of graduates *mi ght feel more comfortable developing 
* ♦ 

tffeir own checklist rather than using the TPC-E or TPC-S. In order to 
carry out the two-stage 'Study these steps generally are followed. 

1^ Graduates are selected to report problems. / 
2. For five or ten days the selected graduates use MBPTMs to 



describe thereon their biggest problem each cfay. j , 
3. The essejice of each MBPTI reported problem is extracted and 
written as a statement. 

# 

^ k. The statements a re^ organ i zed into a ^checklist of problems. 

5. ^Graduates are selected to -pa rt i ci pate in the second ^tage 

(problem v^fi cat ion) of the study.- 

*« * * 

6. The selected graduates re.spond to the frequency and bothersomeness 

of each problem on the, Teacher Problems Checklist. 

7. Participants'' responses are analyzed. 

8. The results^of the analyses a re* presented and explained in a 

• « * 

report of the study. 
Figure I presents the major events in a follow-up study of problems 
of teacher education graduates. 

♦ 

The section which follows explains the procedure fully by describ- 
^' ng , twenty-five decisions to be n>ade. 

Decisions to be made, when planning and performing a follow-up ^tudy of 
problems of teacher education graduates .- 

The twenty-five step decision-making procedure which follows is 
intended to provide detailed help for those who plan to use this kind of 
follow-up ftudy. * V . ' 

Step I . Present the . rat i onale for doing the study, how it will be 
done and how the results ^can be useJ to the col lege' fac- 
ulty: , ' I 
(See Section I of these materials). 
Step 2 . Deci de- whether the fol 1 ow-up study will be a one-stage 
or a two-stage study,. 

(The follpwing re^ons caused OSU to do^a one-stage study, 
(a) Obtaining the assistance of graduates for a two-stage 



describe thereon their biggest problem each day. 
*3. The essence of each MBPTI .reported problem is extracted and 

written as a statement. 
^k. The statements are organ i zed m nto a checklist of problems. 

5. Graduates are selected «to participate in the second stage 
(problem verification) of the study. 

6. .The selected graduates respond to the frequency and b(^hersomeness 
r of each p'roblem on the Teacher Problems Checklist. 

7. Participants' responses are analyzed. 

8. The results of the anajlyses are presented and Explained in a 
report of the study. ' 

Figure I presents the major events in a follow-up' study of problems 
of teacher educa'tion graduates. 

'The section which follows explains the procedure fully by describ- 
i ng twenty-five decisions to be made. 

Decisions to be made when planning and performing a follow-up study of - 
problems of teacher education graduates . 

The twenty-five step deci si oa«maki ng procedure whi ch'f ol 1 ows is 
intended oto provide detailed help for those^'who plan to use this kind of 
f ol 1 ow-up study. 

Step I . Present the rationale for doing the study/ how it will be 
done and how the results can be used to the college fac- - 
ulty: 

• \ - ' ( 

(See Section I of thejfee materials). 

Step 2 . Decide whether the foj low-up study will be a one-stage 

or a two-stage study. 

(The following reasons calised* OSU to do a one-stage , study . 

(a)-i Obtaining the assistance of graduates for a two-stage 

• 8 
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Stage I . 



Stage 1 1 . 



*1 . Oq^velop a rationale for doing the study. 

2, Do a one-stage or tvK>-stage study? 

3. Which and how- many graduates should be asked 
to report raw problems on MBPTI's? 
Distribute mBPTI's and collect the problems 
reported by graduates for each of ten days. 

5. Read each M6PTI, infer the teacher's goal 
and wrlte^it in the form of a staterftent. 



STEPS IN THE PROCEDURE FOR DOtNG A FOLLOW-UP STUD^ 
6 



Eliminate or synthesize similar statements 
and construct a checklist of problems. 

7. Which and how many graduate^ should be aSked 
to rcipond to the Teacher ProbUms Check'list? 

8. Distribute and collect the checklists com* 
pletcd by the selected graduates.^ 



9. 
10. 



Analyze the responses. 
Write a report of the study t(S explain 
the meaning of the responses and pre- 
sent the report to th^ faculty so^ that 
the results of the study can be con- 
sidered relative to the goa^S'of the 
teacher education progrjm. 
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<b) 



study seemed more difficult and costly, e.g., post- 
age, costs would have been doubled for a tv/o-stage 
study. ^ 
The TPC used. had been validated in several earlljer 




\ 



national studies and there was confidence that it 
conjLained the vast majority of problems teachers 
would report if a two-st*ge study was done. 
Step 3* . Decide how many teache?s will be'surveyed if a one-stag^ 

study is done. How many teachers will be surveyed in each 
part (probleiji collection and probl em vsri f i cat i on) of the 
two-stage study. 

(Since the OSU study was only a ^ne-stage study Vhe first 

question w'as) irrelevant. In studies where both stages I 

and II ha\^ been done an attempt was made to get ten 19* 

twenty-five percent '"of all the teachers involved in stage 

I and 100 percent of the teachers irl stage II. 

The requirements which influenced decisions about sample . 

size for the OSU study are explained below. , A 

Two separate samples (elementary te'achers and second- 
ary teachers) were selected. Both were drawn from, the Col- 
lege of Education Placement Officers Reports ^on Graduates, 
issued annually. These reports^ wh ich contain information 
about students ' ^'maj or and minor argas of study and, for 
- - registrants, the name and address of where each was em- 
ployed after graduation and his. salary, were used 'as the 
frame from whi-ch resultant samples were drawn^ 

The elementary sample was composed by randomly selec-^ 
ting 1*3^ elementary majors who graduated i.n eaah of the 
ye^rs 1971, 1972 and 1973. The tt5tal Mnitial 'rTemelitary 
education sample, therefore, consisted of 402 ^elementary 
teachers. Within. each of the three selected years (i.e., 
1971, 19^2 and 1973), samples were subsequently stratified 
on the basis of two major program areas !ri|el ementary ed- 
ucation, the program area of Ki)^dergarten-Primary Education' 
(KPE) and the program area of Elementary Education (EE). 
For each of the three years under study, the total number 



11 



c 



- of graduates claSysified by program area was determined • ^ 
and samples propoVionate to these ndmbers were drawn. 
For example, in 19/3 ^KPE -had 152 -graduates and EE had 688, 
a total of 840 graduates for these two program areas. Con- 
sequently, the proportion of 1973 graduates associated with 
t+ie KPE program was approximately .17 and the proportion 
of EE graduates was approximately .76. Thus, 23 1973 gra- 
duates were ultimately selected from the KPE program area 
and 105 were chosert frpm the EE projrani. ' . 

, Selection of subjects was essentially random, but 
subject to several constraints'. The first was that 'a ' pi ace- 
ment^ Off ice.questi onnal re was also being sent to teacfters • 
who had graduated in 1971, 1972 or 1973 and it was decided 
that the same subj-ects wouVd nof'be asked tb respond tH|i 
both instruments. The Placement Office sample wa$. selec- 
ted first and^^list of teachers selected was ^iven to these 
investigators. Every subject selected in the initial sam- 
,ple was checked against the Placement Office list of parti- 
c'Ipants and redundancies werfe eliminated from the 'study 
being described. . * » 

« 

A second constraint was that only those subjects who- 
ha^ school addresses were retained in the fir^al sample 
since only graduates who were or had been^ attual ly teach;* 
.1 ng were desi red. ' ^ ^ 

The thi rd constrai nt was- that only graduates- teachi ng 
^^n Ohio were selecSted because street addresses were avail- 
able only for Ohio schools- 

/ ^ 

Finally, a 'few graduates from other program areas such ^ 
as Art Education, Music Education, Physical and Health £d- " r*- 
ucation and English Education appeared to have been pre- 
j, pared for teciching elementary grades (K-6) 'so a sample of 
approximately 25 of these graduates^ was included as replace- 
ments for those* selected in' the initial , sample when some , 
^checklists were retf'orned because the addressees were un-^ ^ 
known or as substitutes for graduates in the tv^o major pro- 
gram areas when' there wa'S an insufficient number 'of these 
who qualified for selection^ For 'the 1973 sample the pro- 
portion of these graduates was approximately .07 of the tp.- 
tal sample. , 



The resultant sampl|e consisted of 4O0^el ementary tea- 
chers. . . . . , 

EaciKof the kOO initially selected tfeachers was sent 
a letter requesting their cooperation by /respond! ng to the 
instrument eiffe^itled the Teacher Problems Check ^ List (TPCL). 
A postage paid return envelope was aYso included. Two weeks 
after this mailing each subject was sent a follow-up card. 
A* total of 225 TPCLs (to *be described below) was returned 
by the kOO elementary teachers', but only 200 of these, or • 
50 percent af the .total distribcfted were usuable. 
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^ likely that many wfll participate less fully than wanted.) 

Step 6 . Produqe encJugh sets of MBPTI^s for participating teachers. 
(Omit this step and go to Step 1^ if the decision is to 
da a one-stage study using the instruments in Sect i on ^1 1 I . ) 
• ' ■ (Each tea6her shoujd recetve one sample of MY BIGG^f * * 
fROBLEM TODAY INVENTORY (MBPTI )' form and one blank form 
for each day he will descril^e a problem. [Xn MBPTI 
attached as Appendix^ Thus, if each teacher Is to des-^ 
cribe a problem each day for ten days he willineed ten, 
blank MBPTI 's. Each teacher^s set of MBPTI ''s should' be 
stapled together. ) * * ' 

^ Step 7 . Distribute and col Uqt the MBPTI 's.' 

(These may be mailed directly to teachers and if so .should 
specify a date by which they should be returned. If many 
teachersr in one school are participating, mailing will be 
^ less'expensive if all the MBPTI's can be mailed In one 
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par'ce>v— 4rhs^rder to do this successfully som#one In the 
school rieeds to coordinate the study for that school in 
order to ^psure that each teacher who agreed to participate 
receives and returned a se\ of MBPTI's). 
Step 8 . Number each MBPTI so that you can later identify all those 
completed by one person and the sequence In which they were 
completed. ' ^ 

(For example, a set of flve^MBPTI's might be numbered 1 - 1, 
1 - 2,^1 - 3, 1 ^ and 1 - 5. The first number, [, would 
be the number assigned to designate the teacher while the 
second number of each set would indicate the sequence in - ^ 

. which the teacher Completed the'MBPTTs. This has occa- 
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The second»ary teacher sample was selected t^y methods 
similar to those employed for the construction of the ele- 
, n\entary teacher sample— with the same constraints. The 
^ secondary teacher population was classified by year of^ 

<f ' graduation apd then further grouped on the basis of 12 

areas of specialization. Again, for each year the aumber 
, of subjects selected within each af the >2 areas of spe- 
cial izat i or>was foughly proportionate to the number in the 
population of graduates... 

»• - * * / 

Each of the 400 teachers selected was also sent a 
^ ' * letter, a TPCL and a follow-up postcard. A total, of -192 
TPCLS waS' returned by the 400 secondary teacher's bu1: .only 
175 of 'these, or percent of the total distributed were 
usabl e. Lpp, 2-6j ) ^ 

^ Step 4. Decide on the number of days for which teachers .wi 1 1 report 
problems (stage I). ' 
(The goal is to get a sample of ,the p'opulation of problems 
which teachers have. It seems better to have problems 
reported over -a successio^ of days than for only one day. 
Usu^jly a teacher is asked to report only one problem each 
day for five or ten days. If it seems necessary to have 
teachers report problems for only one day then as many teach- 
ers as possible should be asked to do this. To the ex- 
tent that graduates have problems which are not reported 
in this stage, the resultant checklist of problems to 
which a sample of graduates will respond may provide biased 
indica^^^rs of what really^ are their problems). 
Step 5 * Obtain clearances or indications of willingness to partici- 
pate from teachers or others. 

(Teachers should be informed about the purpose of the study, 
the rtature of their participation and how the results will 
be used. A ty^o-stage study requires teachers to spend 
some time each day for several days completing MBPTI's and 
unless their cooperation is secured ahead of tTme^it is 
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sionallybeen helpful in intBxpretlng problems when -teachers 
reported related problems on'sucqessive days). 
Step 3 . Train personnel to read'the MBPTI's and then\to write re- 
liable goal statements. . f 

(After all the^MBPTI's have been collected and numbered' 
reach must be read and the essence of the problem extracted- 
■'^-'inT brief statement of the goal which the reader inferre^d 
the teacher jwanted to achieve-and could not! University 
personnel who could do thi s might be prpfessors/^ graduate 
students with teaching experience, etc.o When this kind of 
study has beef done in other contexts teachers, counselors 
and other supervisory and administrative personnel have * 

/ read the MBPTI's. In order to ensure that all the readers 

V 

, are extracting the writers' perceptions of their problems 

\ 

and not the readers*, it is necessary for all the readers 

>• 

to begin working together to interpret several accounts of 

problems. After the readers have become able to achiev^ 

agreement on the goals they inferred for several problems, 
\ 

then each reader can work separately . At intervals the 
^ readers shou|d again compare their perceptions by having \ 
two or more of them attempt toderlve goal statements using 
the same MBPTI . [Tee the page entitled "How to Write a 
Goal Statement'* and the sample MBPTI in Appendix"^ B for in- 
structions> on learning to write reliable goal statements^] ) 
Step 10 . Read each MBPTI and write a statement of the teacher's goal. 
Each MBPTI will require approximately ten minutes. 
(There probably will be many duplicate goal "Statements so 
that after all the MBPTI/ s have been read these should be 



^ synthesized or eliminated. Other goal statements may be 

) somewhat similar but not /(denticar. Th^re are at least 

two considerations which could influence what is done here. 
Generally, the total number of goal statements should be 
as few as possible. Second, each goal statements should 
be speci fic .enough so' that a teacher whosi^ goal it states 
would be reminded of an i nstance when that ^as a. problem 
if it ever was. At the same time ft should not be so spe- 

' r 

cific that teachers having different problems while attempt- 
* * ► '"9 to achieve the same goal would not be able to think 

of their own* prot)l ems . ) 
Ste£_jJ_. Re-read the goal statements in order to improve their lan- 
guage and re-state each in a similar form. Re-state ael 1 . 
the goal statements in a format to follow the stem,^;'*! 
HAVE A PROBLEM. . Each statement should^e brief, 
clear and accurate. The ve?b list in Appendix C may be 
helpful in constructing statements which are faithful to 
^he teacher »s goal and not unnecessarily repetitive. 
Step 12^ . Order the goal^tatements randomly^ \ 

(The reason for doing thi's is to avoid having several state- 
ments on the same topjc'occur together on the checklist. 
An easy way to do i to cut apart each goal statement 
from the others, put them all in a box, shake well and 
have the typist dra\/ out one at a time and add it to the; 
checkl I St.) . ' ' 

, step 13. Decide on the number of choices of responses teachers will 

have and how each^ is to be labeled. 

(Before typing the checklist decTsfons must be made about 

•? _ . \ ' ' ' < 
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(a)^what dimensions of the problems such aV frequency and 
bothersomeness should be obtained, (b) how many response 
choices each dimension Qcale] ihoul d have and (c)'how each 
response choice should be labeled.) 
Step 1^. Reproduce e^io^^gh checklis^ts for all the^ part i ci pat i ng teach- 



«*ers 



Step 



St^p 



JJ_. Distribute the checklists to the teachers. 

(A one-stage study requires Considerably less time of teach- 
ers than a two-stage st^jdy does and thus participation 
.for the former is somewhat easier to obtain. In the OSU 
study participants were ;sel ected from those graduates who 
had obtained teaching jobs in Ohio upon graduation. Also 
they were selected randomly and p-roporti onatel y within pro- 
gram areas. [|ee pages two - six of the OSU report, cited 
*in-Step 3, for a complete description of the selection pro- 
cess. These pages also describe how the cooperation of the 
graduates was solicitedT]^ If follow-up studies were a. 
programmatic element in teacher education, then preservice 
teachers could be informed about the purpose and nature of 
such studies while still at their college or university and 

perhaps a greater vcommi tment to participate could be ob- 
tained.) 

_16. Collect the checklists from the teachers.' 

^ (In the asU study most of the checklists which were return- 
ed were received within three weeks of when they Were mailed 

« 4, 

out. Obvious anonymity and postage paid envel opes . seem to 
. be essential . ) • ' 
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Step 17 > Number the checklists. ' , 

(Checklists are numbered so that compdri sons between' re -: ' 
sponseson both scales will be possible. The checkl i st' num- 
^^^^ serve as identification numbers on the data cards and 
' make It possible for questions such as the following to be 
» answered. Do teachers who perceive problems to be bother-, 
some also perceive them to be frequent? Are only some prob- 
leifis both frequen^ and bothersome? Which ones?) 
SieeJ_8. Inspect each checklist artcj, fill in the blanks 

(A general' ruleTs thaf if the totaf number of blanks is 
^ less than or equal to teh percent of the total number of' 
> items on the check-list, they may be filled in with numbers 
taken from a list of randomly generated numbers * 
relevant to the specific scale. For example, on a five- 
* point scale these might be I's through 5's, while on a' 

two-point scale they could be O's and I's or I's and 2's, 
etc. Checklists having a total number of blanks greater 
than ten percent of the total number of items on the check- 
j list have been judged to be not usable for some analyses.) 
Step 19 . Decide how the data will be processed. 

(Some kinds of. results coul d, be' obtai ned with only the aid 
of a hand calculator but this method will increase in dif- 



f i cul ty rap? dl y as 



he number of items on the checklist in- 



creases or as the n|im})er of respondents increases. However 
the data processing is to be done, describe the process ex- 
pllcitly so that the data needed to accomplish the purposes 
o^he study will be available, if feasibl e;, keypunchi ng 
the checklist responses for computer processing is-recom" 
mended.) 



Ste2^. Compute the mean responses to the problems and rank tfrem. 

Do this also for significant subgroups of teachers such as 
V by grade level or subject taught. 

(When the nuniber of responses ts equal to or greather than 
- • fifty, the mean response to each item may be compared with 

the mean response for all the items and those items having ' 
. me^ns greater than the overall mean may be tfested for sta- 
ti'Stical significance. Table 3 in, Appendix D from the OSU 
report illustrates the kinds of results which coi|W be ob- 
tained from this kind of analysis. 

When the number of respondents • i s less than^fifty it is 
inappropriate to performs test of statistical significance. 
The recommendation in this instance would be simply to rank 
order the means with the highest ones first. The number of 
items of interest must; 1)e determined by judgment.) ^ 

Ste£_21_. Organiz'^ the results so that' tChey can be presented in tables. 
(The tables Jn Appendix E from the OSU report illustrate 
some of the^kinds of tables which can be provided for pre- 
senting the results of the study t;o the faculty generally 
and to the^special subject faculties.) 

St;e£_22. (optional) Cluster t;he problems so that problem areas may 
be identified. 

i (At least two statistical methods, factor analysis or cluster 
analysis, could be used to do this. Both raethods make use 
of the responses of the teachers and group together those * 
items \^hlch teachers have* responded to in similar ways. 
Assistance from a research methodol ogi st j^ould probably be 
.required if a.factor analysis or cluster analysis were to 
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be done. Alternatively, clustering of items on the basis 
of a visiial inspection and analysi^s of their content could 
be clone b^ teacher educators. ) * \ 
Step 2g . Intl^pret the resufts and make comparisons. 

(Inspect the results so that generalizations may be made 
which can provide the entire faculty with a sense of the 
pt-oblems common to many graduates and how their own grad- 
uates ^re both alike^nd different from others.) 
St^p 2k . Write a report of the study. 

Step 25 . Present^the report to the faculty and di scuss how tKfe^re- 
suits can be used. • 
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III. I nstruments ' ^ ' . 

TEACHER RROBLEHS CHECKLIST: ELEMENTARY FORM (TPC-E) * 
Donald R. Cruicksh^nk 

John J. Kennedy . - 
Betty Myers • • 
The Ohio State University 

' ' ^ ' ' ' : ■ 

I ntroduction 

A problem arises when we have a gqal and cannot ach ieve Jt. Everyone has 
problems, teachers included. Some problems are\personal anjd like the prob- 
lems all humans share. Other problems result froms^the nature of the spe- 
cial wori^,of teachers. 1 1 -r^-rimportant for teachers, school districts, 
teacher organizations and* teacher educators to know what are teachers* 
problems so that conscious, planned efforts can be made to consider and 
perhaps to reduce or eliminate them. ' ' * ' 



D i rect ions » 

The problems on the checklist have been reported by elementary teachers. 
They may reflect problems you encounter j In-order to find out respond 
. to each statement in two ways . 

EXAMPLE: Look at the sample problem' statement bej^ and one 
teacher's responses to it. Preface this and' every problem 
staterpent with the words, " I HAVE A PROBL&M J* 
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ERLC 



The sample problem shows that the teacher felt that "accep t i-F^ cr ! t i c i sm" 
' is only an occas ional problem but that when it happens it is extreme I y 
bothersome. 

You can see there are five choices related to the fpseqiiency of occurrence 
of the problem and to the extent of its bothersomeness , therefore many 
' caub inat ions of responses are possible^ Remember to place a chock mar^< 
In one of the frequent- columns and i in one of the bothersane columns f^r 
each problem. - ^ 

Copyri-ght 0 1976 by Donald R, Cr.uickshank, J^phn J. Kennedy and Betty Myef^ 
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TEACHER PROBLEMS CHECKLIST: SECONDARY FORM (TPC-S) 
Donald R. Cruickshank 

John J. Kervnedy ^ 
Betty Myers 
* The Ohio State University 



I ntroduct ion 



A problem arises when we have a goal and cannot achieve it. Everyone has 
problems, teachers included. Some problems are personal and like the prob- 
lems all humans shaje. Other problems result from the na^fure o'f the spe- 
cial work of teachers. It is important for teachers, school districts, * 
teacher organizations and teacher educa tors to know what are teachers' 
problems so that conscious, planned efforts can be made to consider and 
"perhaps to reduce or eliminate them. ^ ^ 



Di rect i ons 

^ 

The problems on the checklist have been reported by secondary teachers. 
They may reflect problems you encounter. In order to find out respond 
to each stateme%t i n two ways . \ 



EXAMPLE: Look at the sample problem statement below and one 
teacher's responses to it. Preface this and every problem 
statement with the words, ".I HAVE A PROBLEM." 
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The sample problem shows that the teacher felt t-hat '*acceptinc^ criticism" 
is only an occas ionaT pro>fc) lem but that when it happens .it is oxtremcly 
bothersome, 

^ 

You can see there are five choices related to the frequency of occurrence 
of the' problem and to the extent of its bothe rso^eness , therefore many 
combinations of responses are possible. Remember to place a check mark 
in one of the frequent columns and \x\ one of the bothersome columns for 
each problem. . " y^'^ 
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5 T"^ 3 2 1 of property ■ 5 ^ 3 2' 1 



^ TPC-S 
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"I HAVE A'PROBLEM . . . ' ' 

FREQUENT • ^ | BOTHERSOME 



O ■ R 0) <D 

v> — M Ex: 

> tn u B 0) 3 «J 

(U (D V H - ' u 0) 

5 U > Hi *J G -»-• 

-0 0) 4V 1 X O O 

< o 2: V J uj CO 

n □ iZ] □ □ ^1 Getting my students to va fue QZ; U2 CZ' 

5^321 school marks and grades 5^321 

□ □ □ □ □ Mainta ining sJtudent attentici^n I | j fZ ! ^1 I i 



5 3 2 1 



2 1 



I ) I I ! I I i i I ^3 Having students present and on ' } I [ ■ . "[ ^ 

5^321 time for all clashes, rehearsal's, 5 k 3 2 1 

games, etc. 

'^'^ Help ing ,s-tudents improve academi- , | 1 ' I 

5 3 2 1 cally . ?~ 3 T~ T'' 

iZj LH lZH ■ □ □ ^+5 Overcomi ng student apathy or out- ' 1 ■ I | ^! I | ; [ 

5 4 3 2 1 right dislike ^ 5 i+'f^ 1 

ZD ZD [ZD ZD Z] ^6 Improving conditions so that stu- ; ■ j ' [ j I j I ] 

5^321 dents '^an study better at home 5^+3 "^2^" ^ 1 



J ZD ZD ZJ ZD ^7 Vitalizing my students' interests ZD ZD Z 
3 2 1 in learning and improving their 5 l\ 3 

ach ievement 



□ in zi\ 
2 1 



Lj_J LZ! [IJ ^+8 Assessing my students' learning 

LlJ LJ O iZ] cm '+9 Understanding and helping the [~1 | 1 | ^| | | I 

5^+321 atypical child " 5 3 2 

S ~ 3 ? • 1 ■-T' iT --r ^ -r-^ 



3 
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FREQUENT 



"1 HAVE" A PROBLEM . . ." 

BOTHERSOME 



c 
O 



0) (0 



5 U > A ' • ^J^* P 

-0 0) V X o 

< Q 2: ^ ^ uj uo 

(ZD lZZ] [ZII CZJ lI] 51 Learrving to use alternative methods IZI 

5^3-21 of. instruction - q U ^ 



□ □] □ tl] lZI ' 52 Having skills and accomplishing □ (!□ =ZIj LZ 

5^321 tasks considered essential to '5^3 

learn ing " 



2 



» I LJ □ Ej ZD 53 Liking my students . " ' ' □ Cj CT [IT 

5^321 ^ , 5^3 "^ P" 

[ZJ IZJ CZJ ZZ' iZZ] 5^ Getting every student to v^ockrvp I I I j | ^ I 

5^321 to his^ability 5 V 3 tT 

[ZJ □ CD IZJ lZD 55 Telling parents that their children □ iZZ □ 

5^321 have problems ^5^3 

Q [ZD ZZ ZZ ZD 5lS Completing the work I have planned | | ^ 

5 4 3 2 1 I— J 



2 



t 5 ..3 



57 Promoting ^ifudent self-evaluation | | 



5 it 3 2 



3 2 



Z3 □ □ m [J 58 Know ing and enforcing school poli- j \ 

5 4 3 2y 1 cies and regulations 5 4^3 



59 Helping students who have problems | | j I ! 1 | 
54321 ^ ^ L ^ 



2 



□ [□ □ ZI. U 

60 Extending lepfn ing' beyond the | ^1 , Q ;' 

543 2 1 ^ classroom 5 4 2" 



i I j I I ^ j 6T Maintaining an optimum class | [ 



S'ze ,54-32, 
- # 

■ ■ X 

TPC-S 



. FREQUENT 



5 



C 



u > 



□ n □ □ □ 

5 T 3 2 1 



"1 HAVE A PROBLEM _ . ." 



62 Hold ing v/c/rthwh i le conferences 
with parents' 



^ bothersome/ 



(1> 



0) 



□ LI:' Lj EJ C 

5 3 2 "1 , 



L_. □ □ □ 
5^321 



□ □□on 

5 3 2 1 



5^ 3 2 1 



63 Getting my students to feel success- [ I ["~] j j | I | | 
ful in school 5 uT 3' 2 1 

6^ Knowing subject matter ^ [ ' [ 



□ CZ! iZ] □ □ 

5^321 



65 Making my classroom- attract ive and 
interesting '^^ 



.66 Improving life for my students by 
putting right conditions both in- 
side and outside schools , 



□ E 
3 2. 



□ (Zl _ 
5 , 3 



2 1 



d] □ □ □ □ 
5^321 



67 Assisting parents h^ing difficulty [ ! . F ; 1 j | \ \ ♦ j 

with their children ^ 5 i+ 3^ 2^ * 1 



L_J L_ 
5 



□ □ 
3 2 1 



5 ^ 3 2 1 



68 Getting advisory and service help 
such as help in^-^finding out about 
new instructional materials, help 
in ordering supplies or help 'in 
repairing A-V equipment ^ 



69 Avoiding teaching the £Oor 



5 ^ 



_3 k- 
2 . 1 



. □•[!:' L_i L_j □ 
5 ^ 3 2 1 



I : I ! I I j , i I I ' 70 Gaining control over what 1 can 



and cannot do as a teacher and 
influencing decisions that affect 
me as a teaqhet 



\ I ■ 71 Avoid-jng duties inappropriate to 

2 1 . my professional role 



lH [Z 

5- h 



5 • ^ 



^3 



2 1 ■ 
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'M HAVE A PROBLEM 



FREQUENT 



BOTHERSOME 



to 
c 
O 

(/) 

O 

O , 



0) 

> 



I I, [~j n lZJ 72 Enjoying teaching more 

'5^3 2 1 



0) 



0) 



o 



3 '2 ' 1 



a □ c 

5 ^ 3 



I I I f 73 Feeling successful and important } | I_ ; 
2 1 5 ' ^ 



) 1 



□ □ E 

5 ^ 3 



7^ Controlling and using my profes- 
sional time in the. most functional, 
^ ef f icient way- 



! — I 1" 



Zi C E □ r 

5 h y 2 \ 



75 Using group activities 



□ c 

5 ^ 



I 



LJ [I] □ L_ 
5432 



I I 76 Keeping up prof ess iona 1 1 y 
1 



□ Ll 

3 2 



I I I I i 77 Being awake and alert 

3 2 1 



L_I.LJ 'l_ 

5 ^ 3 



□ □ 
5 k 



ZJ □ 

3 2 



78 Establishing and maintaining 
rapport with colleagues and 
students 

9 



J ! ! |. i I [ i I 79 Getting students tQ succeed aca- 
4321 demically and personally 



a □ □ rzj [:: 
-5^321 



ij □ □ 
3 2 1 . 



□ □ 
5 h 



[ I I ) I I 80 Gaining professional knowledge, 



1;^ ^ skills and attitlides and being 

-efficient and effective in their 



use 



5 ^ 



□ cTj rz 
3 2 1 
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DATA SHEET TO ACCj?MPANy THE 
.TEACHER PROBLEMS^CHECKLIST 



Provldlr^g the Information requested will enbble your teacher association to Jearn 
more ^out the relationships be^tween -teacher problems and these factc^rs 

For items providing a blank, wr I te in your response. For those*^prov id ing a re- 
sp'onse, c ircle your response. foTs regard the numbers in parentheses which are 
for use by data processors . ) 



7. 



What is your age'' 



What is your sex? (1^) 
^male (1) 



_years. (12-13) 



female (2) 



Highest earnod degree (IS) 

No degree (1) 

Associate jjegree (2) 



J.^. (3) 



J.A.+ {k) 
HA. (5) 



J<.A.+ (6) 



Doctorate (7) 



Area of preparation 



minor ar-ea 



years of full-time teaching experience Including this school , 

year (20-21) ^ * t j 

^Years of full-time teach i/ig experience in this school only * 

(2^23) 

What one grade level do you currently spend the major part of your time 
teach ing? (2'»-2S) 



K (0) 

.1 (') 

.2 (2). 

.3 (3) 



J (5) 

J> (6) 

.7 (7) 

J (8) 

J (9) 



JO (10) 

J.I (11) 

J2 (1?) 



If you are a secondary teacher, what 
one subject do you teach mainly? ^\ 

If you are an elementary teacher 



» complir^ 

I am a general tlomentary teacher. (l) 



8 one of the items below; 



r am a special teacher, (2) I teach 



ERIC 
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8. Would you characterize the organization of your classroom as (31) 
* h I qh 1 y structured (1) 

moderately structured (2) 

loosely structured (3) 

unstructured {S) 

{ 

9. Would you characterize the organization of your school as (32) 
highly structured (1) 

moderately structure*! (2) 

loosely structured (3) 

^ ^unstructured (^) 



10. Your ethnic/racial origin (33) 

^Black (1) ^ 

^Chicano (2) 

Native American (Indian) (3) ^ 

White W 

^Other (5) Speci fy - 

11. What are the lowest (3'*-35) and highest (3^-37) QWe levels in your school? 
Mark two. ^ 

) - f 
kindergarten (0)* " x 

first (1) fifth (5) ' ninth (9) 

second (2) ^sixth (6) ^ tenth (10) 

third (3) D seventh (7) ^eleventh (11) 

^ fourth (k) ^eighth (8) ' twelfth (12) 

12. Approximate number of students in your school (38-^1) 

Average number of students you teach per class ('42-'43) 

Total -number of students you teach (M*-i46) 



^4 



13. Indicate roughly the ethnic/racial structure of your classes (e.g., 70% 
Ch lea no and 30% White). 



I**. Which of the foll<>*.lng best describes the socioeconomic condition of your 
students? Circle one number . (5^4) 

'1 2 3^ 5 6 7 • 

(lower) (middle) (upper) 

15. Which ONE of the following best describes the location of your school? (SJ) 

Inner-city (1) suburban (3) 

^outer-city (2) small town/rural (^4) 
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Indicate your satisfaction with teaching . (56) 

v ery satisfied (1) ;^somcwhat dissatisfied (3) 

^soo>cw^fat satisfied (2) very d issat is f ied 

Indicate your satisfaction wltft the school in which you teach. (57) 



very satisfied (1) ^somewhat dissatisfied (3) 

ssatisfied (M^ ^ ^ 



somewhat satisfied (2> yery dissatisfied (k^ \^ 

;re 

r 



Which of the following best characterizes the ne i9hb.orho^£(sJxwhere your 
students livc.^ (58) * , 

Inner-city (1) suburban (3) / 

outer-city (2) small towfiTrural (t*) 

Which of the followmg terms describe your school? Indicate as many as 
necessary. 



public (61) 

1 

private (62) 

2 

^rcl Iglous (63) 



3 

all male {Gk) 



all female (65) 



5 

special purpose (66) Spec if y_ 



j)ther (67) Spec I f y 



7 ' ^. 
Indicate whether your personal problems out^i-de of school are (68) 
many (1) 

few ^(2) . . * 
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IV. Estimated Annual Cost. ^ 



> The total cost Is determined by the number of graduates who are so- 
licited to participate in the .study and by -the number of graduates who 
actually do participate, so it is im|k)sslble to estimate the annual cost 
independently of 'these specific numbers. The College of Educatlbn of Ohio 
State University graduates approximately 1500 teachers per year: 600 
from elementary program areas and 900 from secondary program areas. The 
costs estimated in the budget below, are based on -^le above figures and 
assume that^ 1 graduates (1500) were asked to pdl-ticipate and that fifty 
percent of them (750) did participate. 
A. Personnel 

♦ 

(1) Evaluation Study Di rector (teacher educator) 
• 10% of^ time / ^ 

(2) Asi^clate Director (research methodologi st) 
5% of time ^ I 

(3) Graduate Research Assistant 
12 months 



' (^) Secretary . ' ^ ' 

?40 hours 
(5) Computer Consultant 
8 hours 
B. Materials 

(1) Refproduction of 600 copies of the 

Teacher Problems Checklist: Elementary 
(TPC-EX;, 900 copies of the Teacher 
Problems Checkl ist: Secondary (TPC-S), 
1500 copies of a supplementary data sheet 



$ 8if0 



$ 80 



and 1500 copies of a letter to 

accompany the I nstrumentjs. ^ $ I65 

(2) DupUoatlon of materials (results) 
foV use by the project staff during 
the study^ • ^ 20 

. (3) Duplixation of the report (200 copies 

of 1^2 pages) ^ $ 348 

'0 C. Facilities 

(1) Keypunching at the rate of $^..50 per, 
checkl ist $ iZ5 

(2) Computer time 
1 hour at $500/hour $ 50O 

(3) Mailing (postage-paid envelopes) $ kSS 
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APPENDIX A 



Subject (s) Taught 
Grade (s) Taught 



MY BIGGEST PROBLEM TODAY INVENTORY 

Donald R. Cruickshank 

. The Ohio State University 

I. The school incident which caused me the greatest concern today hap- 
pened as follows: (Describe the event in as much detail as possible. 
Attach' addi tional pages if you wish. The mare detail the better. 



To. me this kind af problem is (Circle one number for each part a, 
b,c.) - - ^ ^, 

a . ■ Frequent F 2 3^ 4 5 6 Infrequent 

b. Bothersome 12 3^56 Not Bothersome 

c. Solvable 12 3^56 Insolvable 

I think this problem is most related to my need for (Check one of the 
f ol 1 owi ng, ) 

a. Affiliation -- Establishing and maintaining rapport with 

colleagues and students. Having qualities which enhance 
rapport, 

b. Control — Getting students to behave as I want them'td 

behave. ^ 

c. Parent Relationships Establishing good relationshif^ 

_ with parents built upon improved interaction and under- 
stand! ng. 

d- Student Suctess Wanting students to be .successfu 1 aca- 
demically and socially. Doing those things which will pro- 
mote such success such as caring, assisting, nurturing and 
invigorating. ^ - 

e. Time — Finding time to get both professional and personal 

things accomplished. 

f. Other '\ ^ \ 

■ , is' 



APPENDIX B 



. Subject (s) Taught 



Grac|e(s) Taught 

~ MY BIGGEST PROBLEM TODAY INVENTORY ' 
Donald R. Cruickshank 
The Ohio State University 

I. The- school incid^ent which caused me the greatest concern today hap- 
pened as follows: (Describe the everit in as much detail as possible. 
Attach additional pages if you wish, ^he more detail the better.) 

My biggest problem today was in my math class. 1 have a 
group of mid-low children for math. My problem was in 
disciplining them. I had to stop our lesson so many times ^ 
to ask some boys to pay - attent i on or just be quiet so others 
could. I feel it is unfair to the other children as it is 
the same five or six boys disrupting our class each day. 
One was crawling around the floor, while another was falling 
out of his chair, while another was ripping up a r*eighbor's 
paper! , ^ 



II. 


To me this kind or problem i 
b,c.) 


s (Ci 


rcl e 


one 


number 


for each part a , 




a. Frequent 




3 


k 


5 


6 


"1 nf requent 




b. Bothersome 1 


2 


3 


k 


© 


6 


Not Bothersome 




c. Solvable j 


2 




k 


5 


6 


I nsol vabi e *> 


III. 


i thi nk this problem 
fol lowi ng. ) 


i s most 
< 


rel ated 


to my 


need 


for (Check one of 



3* Affiliation Establishing and ma i ntai nl ng rapport with 

colleagues and students. Having qu^iti^s which enhance 
rapport. 

^ b. Control -- Getting students to behave as I wantVthem to 
behave. ' ' * 

^* Parent Relationships Establishing good relationships with 

parents built uponjmproved interaction and understanding. 

^* Student Success Wanting students to be successful aca- 
demically and socially. Doing those ^things which will pro- 
mote such success such as caring, assisting, nurturing and 
invtgprating. . ^ 
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•f 



e. Time -- Finding time to get both professional and personal 
things accompl ished. 

f. Other 
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T 



1 



M 



1 1 1 



-IV 



HOW TO WRITE GOAL, STATEMENTS 



Read the first MBPTI located on the previous paqe" It fs . • 

of a classroom problem reported by a teacher. description 

un3:rst\n"a'::ach^r"s^":L1r °^3-'-'■-P-- Interference we can't 

cannot. So w^^. ^1 fe' t e tea he'r ^'^^ ^^'^ ^^"^^ 

er's goal was--what s/he s^and :r te'°i •ln^°h:^t 

vious studies most teacher nr^m<» r.' f '^o^ below. (|n pre- 

slxty and sixty-one. P^-^^^yt mto one of the groups on pages 



^y^u^'iree^J" "^^^^^ ^'^ students to pay attention. Do 

lTl;:t'eV?n^\-:";::rr[ghJ IZ'r'^ ^he code nu.. 

you have a c^oss-refe^^^cl " t\etw^hi- ^^i 1 rb:^\l^}\ .^^^^ ^ 

pie vocabular? as pos ?M e irTte th. ? gl- 
added to the Item/.The te;ch':'. \ 3 IT ''''^Trl 
page fifty-seven may be useful now.) ' ' * ^^^^ 1 • st of verbs on 



(••Maintaining, student attention." We think th;= • 
because it is brief, clear and accurate ) " " statement 

V Enter the goal statement which you nrgfer nn th. . . 

follows on page "fifty-eight ""^ • checklist which 



\ 
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APPENDIX C 
Verb List 



The followirvg list of verbs has been used in writing problem statements 



phrase that follows 


tne 5 x,&u f 


1 I eacner s goa i 


IS. . . ; 




1. 


maintaining 


21 


/»h nn inn 


111 


aernons tra ting 


2. 


preparing for 


* 22 






1 mprov 1 ng 


3. 


holding 


2^ 


mrt n 1 TT> 1* 1 n n 
Mlv^li 1 1 1 




re 1 nrorc i ng 




explaining 




see tie c 1 n n 




be i n9 


5. 


control 1 i ng 


2^ 


pvt'pnH 1 nn 

LCI IVJ 1 1 IH 

\ 




nscQ 1 ng 


6. 


knowing 




unQerstanQi ng 


^ *tD. 


e 1 imi na t i ng 


7. 


providing for 


97 


a/^/^ont* 1 nn 
aCCcp L 1 




dea 1 i ng with 


8. 


sol Ici ting 


28 


ni^rtfnrtt" 1 nn 

p 1 UHtu L 1 nu 




nio 1 1 vai. 1 ng 


9. 


feel ing 


* 2Q 


rti^nan i 7 Inn 

1 MC31 1 1 ^ 1 1 1 M 




pro tec 1 1 n g 


10. 


helping 


. 


d>s 1 s k 1 ng 


50. 


enj oy i ng 


11. 


guiding 




t rea 1 1 ng 




c 1 ar i f y i ng 


12. 


enfo rcing 


f 


avo 1 Q 1 ng 


52. 


1 1 ki ng 


13. 


creat i ng 


33. 


keeping 


53. 


setting 


]h. 


encouragi ng 




deve 1 op i ng 


5^. 


separati ng 


15. 


making 


35. 


1 earn i ng 




di ffprpnt*! at' ina 

VJi 1 iCidiLlOLlilM'v 


16. 


teaching 


?6. 


removi ng 


56. 


seeing 


17. 


planning 

> 


37. 


tel 1 ing' 


57. 


performi ng 


18. 

y 


getti ng 
responding 


38. 
39. 


using 
doing 




• 


20. 


completing 


ho. 


shovn ng 
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APPENDIX D 



FORTY PROBLEMS FROM THE TEACHER PROBLEMS CHECK LIST IDENTIFJED AS .BEING 
SIGNIFICANTLY BOTHERSOME ANO/OR FREQUENT FOR 382 O.S .U. GRADUATES 
OF BOTH ELEMENTARY AND SECONDARY TEACHER EDUCATION PROGRAMS 



Item 

on Bother- Fre- 

TPCL Problem Statement some quent 



Item 

on Bother- Fre- 

TPCL Problem Statement some quent 



55 Having every\tudent 
work up to hys abil- 
Jty / 



ERLC 



91 



27 



Control 1 ing aggres- 
sive student behav- 
ior 



97 Removing students 
who are sources of 
f rus trat ion 



67 Having enoughx f ree 
time. ... 4 , 



1 Maintaining order, 
quiet or control . . . . 

hi Getting students to 
use their leisure 
time we 1 1 



105 Getting my students 
to enjoy learning 
for its own sake. . . . 



Maintaining student 
attention 



^♦8 Overcoming student 
' apathy or outright 
* d i s 1 i ke 



.76^ 



88 Eliminating inappro- 
priate student be- 
havior 68 



.65 



14 Having preparation 

time 65 



.65 
.64 

.63 
.62 



Enforcing consider- 
.ate treatment of 
property 62 



.61 



.60 



.59 



.70' 



.5^ 



.61 
.60 

.57 
.38 

.35 
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7^ Employing retribu- 
tion or pun ishment . 



19 



28 



39 



hi 



11 



50 



51 



Knowing how to dif- 
ferentiate between 
student learning and 
psychological prob- 
lems 

Enforcing social 
mores and folkways 
such as honesty and 
respect for teachers 

Teaching too many 
students or large 
classes . .. 



Respond ing appro- 
priately to i;nDroper 
behavior such as ob- 
scenity 



Having all my stu- 
dents participate 
class , 



Providing for i 
vidua] learn in 
ferences 




Monitoring the be- 
liavior or students 
outside the class- 
room but sti n in 
theu school area 



Having my students 
achieve competence 
in bas ic ski 1 Is such 
as competence in ex- 
pressing themselves 
effectively in both 
writing and speaking 
f 



59 



.55 



.55 



.53 



.41 



.42 



.53 



.51 



= 51 



.56 



.51 



.37 



.50 



.55 



1 t6m 








1 tem 








un 


Bothe r- 


F rer • 


on 


Bother- 


^ _ ^ 

Fre- 


TPCL 


Problem Statement 


some 


guent 


TPCL Problem Statement > 


some 


quent 




Knowing about and 








for a1 1 classes , re- 






• 


having appropriate 








hea rsa 1 s , games , etc 


M 






materials for learn- 


















.50 






Understanding and 
















helping the atypical 








Creating interest in 








child. 


Ml 






the topic being 
















taught 




M 


ko 


Planning instruct ion 
















in d ifferent ways 






1 ^ 


Sol ici t ing appro- 








and for different 








priate student be- 












Ml 




havior 






20 


Helping stiKients im- 








Tel 1 ing parents that 








prove academically.. 




It 1 

.HI 




their children have 






















59 


Fxt*pnHinn Ipflrninn 
















beyond the classroom 




!• 1 

.h1 


-1-7 


Performing admini- 
















strative functions 






33 


Encouraging parental 








such as admi n is ter- 








interest in school 








ing standardized 


f 










.39^ 




tests , schedul ing 
















and doing *^p^per- 






58 


Assessing my stu- 




















.37 


26 


Guiding my students 


96 


Learning to use al - 


\ 




to manage themselves 








ternative methods of 








to do the things to 












.35 




help them succeed in 


















M 




73 


Organizing my work 


^ 


















111 
.3^ 




Having my students . 
















fee 1 .successful in 






81 


Help ing my students 
















knew and accept 
















themselves as they 






90 


Overcoming a stu- 












OH 




dent's fee 1 1 ngs of 














upset or frustration 






101 


Havl ng my students 








with himself 








value scHool marks 






66 










and grades 




.3^ 


Having students 














present and on time 















^firoportion of teachers (N » 382) who indicated that a specific problem was 
botherslome 

'^proportion of teachers (N = 382) who indicated that a specific problem oc- 
curred frequently 
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APPENDIX E 
TABLE 8 



.1 



THIRTY-NINE BOTHERSOME AND /OR FREQUENT PROBLEMS 
FOR THE PROGRAM AREA OF ENGLISH EDUCATIONa 



"I tern 
-on 

TTCL PROBLEM STATEMENT 



Bother- Pre 
some qugnt 



1 tern ' \ 
on 

TPCL PROBLEM STATEMENT 



Bother- Fre- 
some quenti *^ 



55 Having every student 
work up to his abil- 

fty 

91 Enforcing consider- 
ate treatment of 
property 



.92^ .89^ 



76 



28 Enforcing social 
mores and folkways 
such as honesty anci 
respect for teachers 

^ Overcoming student 
apathy or outright 



disl ike. 



3^^ Having all my stu- 
dents participate 
class ' 



I n 



39 Teaching too many 
students or large 
classes 



70 



70 



.68 



.68 



66 Having students 

present and on time 
for al I classes, re- 
hearsals, games, etc, 

97 Removing students 
who are sources of 
frustration 



105 Getting, my students 
tgi enjoy learn ing 
|or Its own sake 

19 btowfng how to dif- 
ferentiate between 
student learning and 
psychologica 1 prob- 
1 ems • • • • • •••••••• 



,68 



.68 



.68 



.65 



J 



M 



.65 



.59 



.62 



.62 



.76 



.^3 



51 Having my students 
achieve competence 
In bas Ic ski lis such 
as competence in ex- 
press ing themselves 
effectively In both . 
wrfting and speaking- 
ly Having preparation 
t Ime ^ 

27 Maintaining student 
attention 



67 Havjng enough free 
t I me 



7k 



92 



Employing retribu- 
tion or punishment; 

Knowing about and 
havjng appropriate 
materials for 
learning 



.65 
.62 
.62 
.62 
.62 



11 



Controlling aggres- 
sive student beha- 
vIorT 

Providing for indi- 
vidual learning dif- 
ferftnces 



88 Elfminati ng inappro- 
priatii' student beha- 



vior... 



.62 



.59 



.59 



.59 



93 



Having acfvisory and 
service help such. as 
help in finding out 
about new instruc- 
tional materials, 
help in ordering 



.86 
.62 

.59 



M 



.59 



.51 



ERIC 



.50 



ERIC 



on 

TPCL PROBLEM STATEMENT 



Bq^he r 

son)e 



- Fre 

quent 



suppl ?es or^ help in 
repairing A-V aqutp- 
ment. . 

1 Ma inta in? ng order, 
quiet or control 

^1 Getting students to 
use their leisure 



time wel 



50 



Monitoring the beha- 
vior of students 
outs ide the class- 
room but St i 1 1 in 
the'school area 



13 Soliciting appropri- 
ate student behavior. 

26 Guiding my students 
to manage themselves 
to do the things- to 
help them succeed in 
school 

101 Having my students 
value school marks 
and grades 



33 Encouraging parental 
interest in school 
matters 

^7 Having my students 
feel successful in 
sthool 



58 Assessing my stu- 
dents ' learning. . . 



• 59 



.57 



.57 



.57 
.57 



.57 

.51 

.51 
.51 



M 
.70 



.57 
.51 
.^3 
.57 



tern 

on Bother- 
TPCL PROBLEM STATEMENT some 



^2 Responding appropri- 
ately to improper ' 
behavior such as ob- 
seen I ty . . ♦ 



Completing the work 
I hav«u planned 



.^9 
.^9 



77 Performing admini- 
strative functions 
such as administer- 
ing standardized 
tests , schedul ing 
and doing "paperwork'* 

104 Having personal prob- 
lems affect my work. 

20 Helping 'students im- 
prove academical ly, , 

59 Extending learning 
beyond the classroom 

29 Creating Interest in 
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XX IIXI 1 ^111 1 t 
XX ^1 1 X 1 1 III 1 1 ^ 


-n 


En3ri sh 
Educot Ion 


X ^^^^^^ ^ XI X III 1 1 

XX IIXI 1 tXI 1 1 


Tl 


Forei9n Language 
Education 


XX XIX'I X III 1 X 

\ 

XI llll 1 tlx 1 1 

J 


o 

Tl 


Home economics 
Educat ion 


IX IIXI 1 XII 1 1 
IX X 1 t 1 1 111 1 1 


Tl 


Industrial 
Technology 
Education 


IX IIXI 1 xir* 1 1 

IX IIXX 1 III 1 X 


C5 
Tl 


Mathematics 
Educat ion 


XX II, XI t XII X X 
XX XIXI X.XII X X 


O) 

Tl 


Physical 
and Health 
Education 


XX XIXI t XII X 1 
XX 1, 1 X t t III 1 1 


a> 

Tl 


Science 
Educat ion 


IX IIXI 1 1. 1 i 1 t 

IX llll J III 1 1 * 

■ — ■ 


O) 

Tl 


Social Studies 
Educat ion 

> 
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93 Having Advisory and service help such as help 
in finding out about new Instructional mater- 
ials, help in ordering supplies or help In 
repairing A-V equipment 

9^ Avoiding teaching the* poor 

95 Developing and maintaining affiliation with 
my col leagues 

96 Learning to use alternative methods of 
Instruction 

97 Removing students who are sources of frus- 
tration 

98 Using group activities 

99 Handling problems which may have racial 
Impl icatlons 

100 Controlling the physical environment of the 
# school /class room 

101 Having my students vaiKje school marks and 
grades 

102 Assisting students who have physical 
handicaps « j 


-1 

•0 
n 

f- 

1 

9 

(/) 

♦1 

c* 

r» 

r> 

n 

f» 

3 
*f 


1 • 1 1 1 1 X 1 II 1 
1 X 1 1,1 X 1 l<l 1 




Art 

Education 


(5 

1 X 1 1 1 X 1 1 1 X 
1 1 1 1 X t 1 1 1 t 


09 

1 — 


Business and 
Distributive 
Education 


1 X 1 1 1 X I'll X 
I^X I 11*1 1 It X 


09 


English 
Educat iOn 


1 IX 1 I X 1 ^ t X 
1 X 1 IX 1 X / 1 1 X 




Foreign Language 
Educat ton 


IXXIIXtll X 
1 X 1 IX t X X t .1 


09 


Home Economics 
Educat ion 


1 X 1 1 1 X 1 1 1 t 
1 1 X 1 1 '1 1 1 1 1 

a 


09 


Industrial 
Technology 
Education 


1 X 1 1 1 X X 1 1 1 

1 1 1 II 1 1 1 1 ' 1 


09 

> 


Kathefiatics 
Educat Ion 


I X 1 11 X 1 1*1*. ^x 
1 X 1 1 X 1 X II X 




Physical 
and Health 
Educat ion 


X 1 1 1 X I t ^ 1 1 
* X 1 II 1 1 , 1 ( t 




Science 
Education 


1 I 1 1 1 X * * ' 
1 • 1 It 1^ 1 t 1 '1 




Social Studies 
Educat ion . 
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Art 

Education 


Business and 
Distributive ' 
Educat ion 


j: — 

— Q 

— a 
cn 3 
c o 

UJ UJ 


Foreign Language 
Education 


Home Economics 
Education 


industrial 
Technology 
Education 


u 

— c 

^ 0 
(J 10 

j:: u 

*4 3 

tf "O 
£ Ui 


X 

V c 

iS Z w \ 

¥> U • 

X c -o 

Q. « Ul 


Science 
Education 


Social Studies 


Education 


TPCL U 


J»robIoni Statc<nef\is 


B F 


B F 


B F 


B F 


B f 


B F 


B F 


B F 


G F 


6 


F 


)03 


Telling parents that their children have 
problems 


V 








X 


X X 


X 


X 


X 






lit 


Having personal problems affect my work 




f. 


X 


X 
















105 


Getting my students to enjoy learning for 
i ts own sake * 


X 




X X 


X X 


X X 


X 


X X 


X X 


X X 


X 


X ' 


Totals 


22 21 


29 22 


33 33 


27 38 


5\ 35 


19 1** 


32 28 


38 


37 2*4 


23 


15 



*8 stands for bothersomeness and F stands for frequency. ' ^^^J^ ^ 

*^An^x indicates that the problem was present in the program area table and a - indicates that the problem was not present in the talkie. 
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TABLE 19 

A COMPARISON OF INFORMATION CONTAINEO IN TABLES 3i <«i 5 AND 8* 
FOR USE BY ENGLISH EDUCATION FACULTY 



I ton on 
TPCL 



i 



Problem Statement 



55 Having every student work up to his ability 

88 Eliminating Inappropriate student'behavlor 

5 Controlling aggressive student behavior 

111 Havihg preparation time 

97 Removing students Who are sources of fruscratlon 

67 Having enough free time 

1 Maintaining order, quiet or control 

^1 . Getting students to use their leisure time well 

^91 Enforcing «cons Iterate treatment of property 

105 Getting my students to enjoy learning for Its own 
sake 

27 Haint^inirg student attention 

<48 Overconing student apathy or outright dislike 

7^ Employing retribution or punishment 

19 Knowing hOw to differentiate between student 

r learning and psychological problems 

28 Enforcing sx>c}al mores and follo^ays such as 
honesty and respect for teachers || 

39 Teaching too many students or larye cl^se^ 



Proportion 
Repo r 1 1 ng 
P rob fern to be 
Bothersome 


4lAnk Order by 
Bothersomeness 


Proportion 
Reportl n9 
Problem to 
be Frequent ^ 


Rank Order 
by Frequency 


.76/.82/.7I/.92'* 


1/1/1. yi 


^70/. 7**/. 69/. 89 


1/1/1 /I 


.68/, 71/. 6^.59 


2/W6/l8^ 


.1*1/. 1*0/. 1*2^.51 


16.5/21*/10/18.5 


.65/. 6^4/. 68/. 59 


«*/9.5/U.yi8.5 


0/0/0 /o 


0/0/0 /O^ 


.65/.6t/.70/.62 


i*/l3/3/1'« 


.5**/. 52/. 57/. 62 


7/7/5/8 


.65/.70/.62/.'68 


'1/5/7/7 


0/oyo/o 


0/0/0/0 


.6<*/. 58/. 71/. 62 


I 

6/16.5/1.5/1** 


.61/. 5**/. 66/, 59 


2/6/2/11.5 


.63/.6i*/.6l/.57 


7/9.5/8/22 


.3'*/.39/0/.li6 


28.5/26.5/0/21 


.62/.56/.68/.57 


8. 5/18. 5/**. 5/22 


.60/. 56/. 63/. 70 


3/1*. 5/3/** 


.62/. 72/. 53/. 76 


8.5/3/13.5/2 


'.M*/. 50/^9/. 5** 


9.5/9/12/46.5 


.61/. 69/. 56/. 68 


10/6/10/7 


. 57/. 71/. 76 


l*/2/8/3 


.60/. 65/. 57/. 62 


11/7.5/9V11* 


.38/.M/.35/.5'* 


20. 5/21/22. 5/16. 5 


.59/.7'*/.'*6/.70 


12. 5/2/21*. 5/3. 5 


.35/.^pO/.65. 


25/1'*/0/6 


.59/. 65/. 55/. 62 


12.5/7.5/n/l'* 


sP/0/0/0 


0/0/0/0 


. 55/. 59/. 5^/. 65 


W*. 5/1 5/12/10.5 


0/0/. 3**/. '♦3 


0/0/26/1^ 


.55/.63/.'»9/.70 


1U.5/11.5/l!#3.5 


.1*1/ ^5/.38/.'*6^ 


^ 16 5/17/tV21 


.!>J ^55/.Sl/.68 


I6.S/21/I6.5/7 


\i4?/.i4^/.3a/.62 


12.5/1^/}*^/8 



Rir 



63 



* tVcL^" / Statement 

' ^- ■ — ^— — — 

Responding approprUteiy to lmproper.boh«vlor such 
as obscenity 

^ .Having all my students participate in class 

11 Providing for Individual learning differences 

SO V Monitoring the behavior of students outside the ' 
classroom but still in the School area 

'^1 Having my students achieve tompetence in basic 

:>'kins such as competence In exp/esslng themselves 
effectively in both writing and spc<iklng ' 

32 Knowing about and having appropriate materials for 

learning ^ 

29 Creating Interest In the topie being taught 

^ H Soliciting appropriate student behavior 

* « • 

103 Telling parents that their chlldr<m have problems 

77 Performing administrative functions such as admt il- 

ls tcVlng standardized tests, schedu I ing .and doing 
^ ♦•papc»"work'' 

26 Guioinq my Students to manage' themselves to do the 

' things to help them succeed Jn school 

Having rny students feel successful m school 



90 Overcixning a sUd^nt*s fei'ings i!Sf upset or frus- 

tration v/ith himself 

66 Hovin^ students oroscnt an"* on t it • for h\\ 



Proport ion 
Report Ing 
Problem to be 
Bothersome 



.53/.55/.53/.t*9 
.51/. 50/. 68 
.51/.527.'»9/.59 



Rank Order by 
Bothersomeness 



Proportion 
Reporting 
Protlem to 
be Frequent 



16.5/21/13.5/31.5 O/O/O/o 
t9/l'«/28.5/7 .'«V.56/0/;S9 



Rank Wder 
by Frequency 



19/23/19/18,5 



.51/. 56/. 57/. 57 19/18.5/22/22 



.56/. 51/. 60/. 59 
.37/.j9/.35/.M 



0/0/0/0 

9. 5/**. 5/0/11. 5 

5/8/J»/n.5, 

22.5/26.5/22.5/31 



.50/.55/.'*6/.65 21 . 5/21/2«i. 5/10.5 .55/.63/.W/.86 6/3/6.5/2 



.50/. 50/. 51 /.62 
.*i9/. 58/0/0 
.'♦8/;'*9/.V7/.5'* 
M/Q/ 52 /O 



21.5/25.5/16.5/1*1 M/M/M/M\ 



23/16.5/0/0 
2**. 5/27/22/25 
2'*, 5/0/1 5/0 



.'i2/.*i9/0/.«46 

0/0/0/. ti3 
0/0/0/0 



12.5/21/9/31 
12.5/10/0/21 

■0/0/0/25.5 
0/0/0/0 



.^l/.SO/M/.US^ 26/25. S/26. 5/31 . 5 .35/0/.38/0 



>J/.4l/0/.68 



28/0/26^.5/25 
28/28/30.5 /28 

28/0/19/0'*' 
30.^^/11.5/0 /y 



0/0/0/0 



d/ «/0/.62 



25/0/1 '♦/o 
8/17/6.5/1^1.5 

20.5/17/0 /\k.s 

0/0/0/0 

om/m 



66 



Proportion 
Reporting 
Problem to be 
Bothersoffl^ 



\ tern on 
TPCL 




89 
1*0 

20 
59 
33 
58 
96 
73 
81 

tOI 
82 

75 
93 



Understanding' and helping the atypical child 

i 

Planning Instruction In different ways and for 
different purposes 

Helping students Improve academically 

Fxtendi^g I earnl^' beyond the cUssroom 

Encouraging^I^jflj^l Interest in school matters 

Assessing my stu<rtnt»* learning 

teaming to use alternative >nethods of Instruction 

Organizing my work and materials J 

Helping my students know and accept thems«lv«f as 

they are 

Having my students value school marks and grades 

Improving the Intrl leciuaj qual Ity of my students* 

ho»n(*s 

Overcmilng anxieties related to being supervised 

H6lpl u a student adjust socially or emotionally 

Having advisory and service help such as help In ^ 
finding out about ij^ew instructional materials, help 
in ordering supplie'ii or help in repairing A-V 
equipment ' ^ 

Completing the work I have planned 

Having personal problems of feet m^y work ^ 



.'♦3/0/ .'♦7/0 

0/0/0 /O 
0/0/0 /O 
0/0/0 /O 
0/0/0/. 51 
0/0/0/. 51 
0/0/0/0 - 
0/0/0 /O 

0/0/0 /o 
0/.51 /O/.S^^ 

0/0/, Mi /o 

0/0/. '♦3 /O 
0/0/0 /o 



0/0/0/. 59 

0/0/0/ M 
0/0/0/ MS 



ERIC . 67 



Rank Order by^ 
Bothersomtness 



30.5/0/22/0 

0/0/0/0 
0/0/^0 

0/0/0/0 
0/0/0/28 
0/0/0/28 
0/0/0 /O 
0/0/0/0 . 

0/0/0 /O 
0/2V0/25 

0/0/28.5/0 
0/0/30.5/0 
0/0/0 /O 



proportion 
Reporting 
problem to 
> be Frequent 



Rank Order 
by Frequency 



0/0/. 35/0 

M/M/M/M 

.M/. '♦7/. 36/. 68 

.'♦ty.'»6/.36/.59 

.39/.'»0/.37/.^3 

.37/:'*0/.35/.'*3 

.35/0/. 37/0 

.Ik/O/.^k/O 

.3V6/.36/O 
.3V.M/O/.51 



0/0/0/0 
0/0/0/0 
0/0/.3'*/0 



0/0/22.5/0 

12.5/19/11/25.5 
I6.5/I2/I9/5 . 
16.5/1V19/11.5/ 
• 19/2VI6.5/25.5- 
22.5/2V22.5/25.5 
25/0/16.5/0 
28.5/0/26/0 

28.5/^^19/0 
28. 5/21/0/18. 5 

0/0/0/0 
0/0/0/0 
0/0/26/0 



0/0/0/18.5 
0/0/0/31.5 
0/0/0/31.5 



0/0/0/. M 
0/0/0/. '♦I 
0/0/0/0 



0/0/0/31 
0/0/0/3*1 

0/0/0/0 



es 



/ 



I tem on 
TPCL 



Prct'tm Statement 



79 Trt^ting all my students fairly 

16 Feel ing Successful and* Important 



C 



Proportion 
Reporting 

Problem to be 
Bothersome 



0/0/0/0 
0/0/0/0 



Rank Order by 
dothersomcness 



0/0/0/0 
0/0/0/0 



Proportion 
Report Ing 
Problem to 
be Frequent 



0/0/0/. 
0/0/0/. i*! 



Rank Order 
by Frequency 



0/0/0/25.5 
0/0/0/31 



^This table contains Information specific to the program area of English Education. (N * 37) ' • 

^Tdble data should be read as follows: 76% of O.S.U. graduates reported I ten 5L^»«*-4J>other>oaie problero; ^1% of O.S.U. graduates who were 
secondary education majors reported item 55 as a bothersome problem; 71% of O.S .U. fSf'^f^ates^ho were elementary education Mjort reported ) tem> 
55 as a bothersome problem; 92% of O.S.U. graduates who were English education majtfrs repdited Item 55 «t ' bothersome problem. Problem 55 
ranks i on the bothersotneness scale for O.S.U. graduates generally; Problem 55 ranw 1 on the same scale for secondary education majors; Prob- 
lem 55 ranks 1.5 on the same scale for elementary Education majors; Pi'pblem 55 rah1<s 1 on the same scale for English education majors. 

^Zero cell indicates a proportion that was not significant and therefore not recorded in the table. Since there were too few respondent^ 
from this program area to compute significance, th^; level of significance uied for secondary education majors generally was assumed to be slgnl* 
f icant for this program area also. ^ i 
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TABLE 36 



'FACTORS WHICH ACCOUNT FOR ALL BOTHERSOME 
AND FREQUENT PROBLEMS UNIQUE TO ELEMENTARY 
TEACHERS WITH THOSE UNIQUE TO^ECONOARY TEACHERS 



Elementary 



Secondary 



Bothersome 


Frequent 




Bothersome 


Frequent 


Competence k 


Competence 6 




iDvigoratlon 2 


• I nv? goratl on 5 • 


Nuturance I 


Ef f ici ency • I 




Control 1 


Control • 2' 


Remediation I 










N ~ 6 


N = ^ 




N = 3 












y . 
*■ . ^ 

#• 

' - n 




■ . /" 




J 









Y 



71 



1 



V 



TABLE 37 



COMPARISON OF BOTHgRSOME AND. FREQUENT PROBLEMS 
UNIQUE TO ELEMENTARY TEACHERS WITH THOSE 
UNIQUE TO .SECONDARY TEACHERS 



(1) 


(2) \ 


(3) r 


(^) 


(5) 




Elementary , j 


Secondary 


TPCL 










Item No. . _ 






Bothersome 


' Frequent 


•1 03 


X 


^ 1 






26 


X 


1 






90 


X, 








89 


X 


X 




- 


82 


X 


* 1 






€>k 


X 








29 






X 


X 












66. 






X 


V 
A 


101 






X 


X 


19 




X 






77 










-36' 




-'I 






73 










81 




X 






75 




X 






1 








X 










X 


3 






II ^ 


X 


• 47 






1 1 *' 
11 / 


• X 


N 


6 

< 


7 


3 « 


7 
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